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This form is adapted from the TEP Peer Teaching Observation Guide, University of Oregon Teaching Engagement Program. 

Pedagogical Observation Form 
(For Non-fully online courses) 

Date: __________________ Observer: _____________________________________________ 

Number of students enrolled: ____________ Room Number: _______________ 

Instructor Name: _________________________________________________ 

Course: ____________________________________________________________   

Class type:  

List any aspects of the physical classroom environment that might affect the class (hot/cold, noise, time of day, length of class): 

___________________________________________________________________________________________________ 

Date of Preconference: _____________________ Date of Post-conference: _____________________ 

Pedagogical Observer 

Pedagogical Observer is a tenured faculty member trained to observe, document, and support effective teaching practices that promote student learning. Instruc-

tors will receive a pedagogical observation during their first and second year plus at least one additional time during their probationary period.  

Pre-Conference 

1. The Observer meets with the Instructor for a pre-conference and gathers information about the course including syllabus, objectives, etc. During this meeting, the

observation process will be discussed, an observation date will be determined, and the Pedagogical Observation form will be shared. The Observer will review the

process and talk about the developmental purpose of the pedagogical observation process. The Instructor is informed that the observation will be sent to them, their

department chair, and will become part of the annual review. The Observer and Instructor will also discuss whether or not the Instructor should let students know that

the Pedagogical Observer will be present.

2. The Pedagogical Observer is encouraged to consider the following context markers: a) Is this a new course for this Instructor?; b) Is this a pilot course? c) Are there

specific things about this class that would be helpful to know? (Gatekeeper or General Education course, courses with high fail rates, courses with controversial

topics, course materials prepared by others, etc.) d) Are there any other concerns or issues that the Instructor would like to share to help contextualize the observa-

tion?

Observation 

3. The Observer observes class for at least 50 minutes and takes detailed, objective notes about the Instructor and student behavior throughout the session.

4. The Observer will complete the Pedagogical Observation form, based on observation notes.

Post-Conference 

5. The Observer meets with the Instructor within two weeks for a post-conference to discuss the practices observed, identify strengths of teaching, offer suggestions (if

relevant). The Observer and Instructor will engage in a supportive discussion about teaching practice

6. Optionally, the Instructor may choose to write a reflection or clarification (within one week) which should be submitted to the Observer to attach to the Observation

form.

7. A copy of the signed Pedagogical Observation Form will be provided to the Instructor and a copy of the signed Pedagogical Observation Form will be confidentially

sent to the Chair.
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Use the items below to comment on each area of the Instructor’s teaching.  If an item is not applicable, or if there was no opportunity to observe a particu-
lar item, note “N/A or no opportunity to observe”. Please note that a given observation is only a small snapshot of teaching practice so many N/A’s is not 
necessarily a cause for concern. 

PROFESSIONAL TEACHING Observer’s Notes Ranking 

1. Starts and ends class on time.

2. Provides students with learning objectives/out-
line/overview for the class session. [3]

3. Has organized the material into an obvious, ex-
plicit and logical framework using clear transitions
between topics and parts of the class. [3]

4. Employs audio and/or visual media (PowerPoint,

writing on board/doc cam, handouts, videos) appro-

priately for learning (e.g., readable, not too much text,

etc.). [3]

5. Is approachable, in command of session, and willing

to engage with students. [19]

6. Is aware of and responsive to students’ needs (e.g.,
raised hands, puzzled looks).

7. Provides adequate time for completion of in-class
activities.
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INCLUSIVE TEACHING Observer’s Notes Ranking 

1. Makes an effort to use student names. [19]

2. Demonstrates enthusiasm about working with stu-
dents.

3. Uses respectful and inclusive language, images,
and examples to ensure an accessible and welcom-
ing learning community. [7]

4. Encourages and facilitates dialogue, discussion, and

student-student interaction for all students (e.g., helps

people find partners, structures activities to promote

equal participation). [7] [17] [18]

5. Has chosen content to reflect a diversity of voices,

where appropriate. [14] [15]

6. Draws upon student experience/real-world exam-

ples/other disciplines where appropriate. [5] [6]

CLASSROOM COMMUNITY, THE STUDENTS... Observer’s Notes Ranking 

1. Seem engaged (answer questions, participate in
activities, take notes) and are not distracted (hav-
ing side conversations or surfing the web).
[20][21]

2. Listen to and build on each other’s ideas.

3. Appear to be comfortable in class (asking ques-
tions, approaching the Instructor, etc.).
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EFFECTIVE TEACHING PRACTICES Observer’s Notes Ranking 

1. Shows confidence with delivery of material.

2. Class content appears relevant to overall course
objectives. [1] [2]

3. Incorporates small-group discussions or problem-
solving sessions into the class. [8] [9] [10]

4. Engages students with the subject matter (e.g.,

through storytelling [11]; compelling case studies

[12]; commentary about the skills, values, or for-

mation of the discipline). [3]

5. Incorporates low-stakes assessment (such as poll-
ing, one-minute papers, muddiest point, etc.) to
help instructor and students gauge progress. [11]
[12] [13]

6. Asks a variety of types of questions (e.g., factual,
application, critical) and responds to student an-
swers/comments appropriately.

7. Encourages students to reflect on their learning
(e.g., by asking students to write an end-of-class
summary, identify the day’s muddiest point, or
write about what they know now that they didn’t
several weeks ago). [13]

Notes from Preconference: 
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Notes from Observation: 

Overall Impression and Feedback: 

Observer Signature: ______________________________________________________________ Date: ______________________ 

Instructor Signature: ______________________________________________________________   Date: ______________________ 

Signature acknowledges that the information has been explained to the Instructor. 

Addressing Feedback from Year 1: 
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