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PROBLEMS IN 19 TH CENTURY AMERICA (HIST 554) takes a thematic and hands-on approach to analyzing 
significant issues in nineteenth-century US history. Students in this section of Problems in 19th Century 
America will explore the past through the reading of primary and secondary sources, online discussions with 
peers and content experts, and by creating lessons that utilize online primary sources to teach this material to 
US history students at the high school or undergraduate level.  Participants will use primary sources from the 
Library of Congress digital archives to create history-specific units aligned to the Common Core ELA 9-10th 
and 11-12th grade History/Social Studies Common Core Standards.   
 
This online section of Problems in 19th Century America is sponsored by the Department of Historical Studies 
and supported by the Teaching with Primary Sources Program at Southern Illinois University Edwardsville.  
 
The Teaching with Primary Sources Program at Southern Illinois University Edwardsville is funded by a grant 
from the Library of Congress and is a member of the TPS Educational Consortium.  
 
The mission of the Teaching with Primary Sources program is to: build awareness of the Library's educational 
initiatives; provide content that promotes the effective educational use of the Library's resources; and offer 
access to and promote sustained use of the Library's educational resources. 
 
This section of Problems in 19th Century America: 
 

1. is entirely online and offers maximum flexibility for students. The course focuses on specific themes 
in US history in conjunction with content collections on the Library of Congress website.  

2. offers a content-specific curriculum that situates lesson planning within historical content. 
Students undertake online, weekly discussions of major themes of nineteenth-century history and 
create primary-source history lessons using the Library of Congress digital collections with the help 
of a Teaching with Primary Sources liaison and a professional historian. 

3. prepares students to create primary source lessons in nineteenth-century US history. Secondary 
school teachers will create history-specific units aligned to the Common Core ELA 9-10th and 11-12th 
grade History/Social Studies Common Core Standards.1  

 
As a result of taking this class, students will: 
 

1. Analyze major trends in 19th century US history through the following themes: Politics and War, Race 
and Gender, Society and Culture. 

2. Learn the major historiographical trends in 19th century US history through reading secondary 
sources by professional historians. 

3. Strengthen skills and gain strategies for evaluating and analyzing secondary sources.  
4. Strengthen skills and gain strategies for locating, evaluating, and analyzing primary sources. 

                                                        
1 http://www.corestandards.org/ELA-Literacy/RH/9-10; 
http://www.corestandards.org/ELA-Literacy/RH/11-12 

mailto:amwilki@siue.edu
http://www.corestandards.org/ELA-Literacy/RH/9-10
http://www.corestandards.org/ELA-Literacy/RH/11-12


5. Evaluate and create topic-specific, standards-based, and content-informed lessons that integrate 
primary sources from the Library of Congress and exemplify effective instructional practices. 

6. Gain a thorough understanding of effective instructional practices with emphases on inquiry-based 
and student-centered learning using primary sources. 

 
EVALUATION: 
Preliminary Essay: 25 points 
Secondary Source Discussions: 20x3=60 points 
Primary Source Discussions pt. 1: 20x3=60 points 
Primary Source Discussions pt. 2: 20x3=60 points 
Draft Lesson Plans: 30x3=90 points 
Peer Evaluation of Lesson Plans: 20x3=60 points 
Final Lesson Plans: 30x3=90 points 
Total: 445 points 
 
Late assignments can be turned in anytime during the semester for a maximum of half credit. 
 
To receive the following letter grades, you must acquire the corresponding percentages of the above total 
points: 
 
A=90-100% 
B=80-89% 
C=70-79% 
D=60-69% 
F=59% and below 
 
 
GENERAL POLICIES: 
 
Plagiarism:  When you use the ideas or words of others, you must indicate this in a footnote or by some other 
method.  If you use the exact words of another author, you must place these words in quotation marks.  If you 
borrow or copy the ideas or words of others without acknowledgment, you are guilty of plagiarism and will 
face the consequences as set forth in the student handbook. 
  
Accommodation for Students with Disabilities: Please notify me no later than the end of the first week of class 
concerning any academic accommodations you will need. You must have a documented disability and an ID 
CARD from Disability Support Services. If you need accommodations not indicated on the Disability Support 
Services ID CARD, such as special equipment for clinical experiments or for outside classroom settings, please 
contact the Disability Support Services office as soon as possible so arrangements can be made for the 
additional equipment or accommodations. 
 
Disability Support Services 
Student Success Center, Room 1270 
Campus Box 1611 
Edwardsville IL  62026 
Office:  618-650-3726    Fax: 618-650-5691 
  
  



Assignments:  
 
Week 1 (July 6): Preliminary Essay 
 
During the first week of class you will write an essay that asks you to consider the extent to which the 
Common Core State Standards for Literacy in History/Social Science Standards require the skills described in 
Denise Morgan and Timothy Rasinski’s “The Power and Potential of Primary Sources.” To complete this 
assignment: 
 

1. Read “The Power and Potential of Primary Sources” in the Blackboard folder called “Week 1.” 
2. Brainstorm the skills Moran and Rasinski describe, explicitly or implicitly, as necessary for students 

to be able to effectively analyze primary sources.  
3. Review the Common Core Standards included in the Blackboard folder called “Week 1.” Create a list 

of skills assessed by the Common Core Standards according to the level of student you teach or hope 
to teach.  

4. Write an essay of at least 500 words describing the skills necessary for students to be able to 
effectively analyze primary sources according to Morgan and Rasinski and the extent to which the 
Common Core Standards require these skills.  

5. Finally, in your conclusion, describe three classroom strategies you could apply to help them practice 
the skills assessed by the common core standards.  

 
This assignment will be due on Thursday, July 3 at 11 am. A rubric for this assignment can be found at the end 
of this syllabus.  
 
 
Weeks 2-4 (July 13-July 31): Online Discussions:  
 
After your preliminary essay, you will begin to explore the problems in 19th Century US history with an 
emphasis on primary and secondary source analysis.  
 
First, go to the link entitled “Discussions” in Blackboard. From there, follow the link entitled “Tell Us About 
You!” Introduce yourself and meet others in the class! 
 
Then, you will explore these problems with the help of two or three team members. Here are your team 
assignments:  
 
Team A:  
 
Team B:  
 
Each week you will be responsible for three assignments:  
 

1. Discussion of secondary sources (Due Tuesdays) 
2. Acquisition of two primary sources through the Library of Congress website (Due Thursdays) 
3. Reaction to two primary sources found by a member of your research team. (Due Fridays) 

 
Below is an explanation of each: 
  



 
1. Discussion of Secondary Sources 
 
By Tuesdays at 6pm between the weeks of July 13 and July 31, you must read the assigned secondary source 
readings (see course schedule below) and post the following in the appropriate Team Discussion Board: 
 

A. Two analysis, synthesis, or evaluation questions based on Bloom’s Taxonomy of Action Verbs (found 
at the end of this syllabus) regarding the week’s assigned readings. Your questions should require a 
reader to analyze the secondary source rather than summarize it. 

B. Answers to two analysis, synthesis, or evaluation questions based on Bloom’s Taxonomy of Action 
Verbs (found at the end of this syllabus). You are allowed to answer your own questions only if no 
other member of your group posts questions. 

 
Your work for this step will be assessed by the following rubric:  
 

20 points: Student asks two relevant analysis, synthesis, or evaluation questions based on the 
assigned material. Student answers two relevant analysis, synthesis, or evaluation questions. 
Responses are complete and accurate. 
 
10 points: Students’ postings do not exhibit a relevant analysis, synthesis, or evaluation question or 
response based on the assigned material. Responses may be incomplete or inaccurate. 
 
0 points: Student does not contribute to online discussion. 

 
All secondary source readings can be found in the Blackboard folder entitled “Secondary Source Readings” 
and labeled by week number and theme.  
 
2. Acquisition of Two Primary Sources from Library of Congress Website 
 
By Thursdays at 6pm you should consult the Library of Congress website and find at least two primary 
sources related to the secondary sources readings this week. For each document you find, you will create a 
discussion thread in the Blackboard discussion category named for the week, theme, and your team letter. 
For example, “Week 2, ‘Politics and War,’ Team A.” For each document you find, please provide the following 
information in your discussion thread: 
 

A. The link to the primary source. Direct the reader to a section of the source if it is especially long. 
B. A description of the connections between the primary source and the secondary source readings 

completed on Tuesday. 
C. An analysis of how this source helps answer this week’s “Problem Question” (see course schedule 

below). 
D. A suggested strategy or classroom exercise to help students analyze the primary source.  How would 

this strategy or classroom exercise help students achieve one or more of the Common Core State 
Standards for Literacy in History/Social Studies and for the English Language Arts & Literacy for 
Speaking and Listening? 

 

Resources for Finding Sources on the Library of Congress Website (under “About this Course” in 
Blackboard):  

A. Getting Started with the Library of Congress (video) 
B. Keyword Search Tips (document) 
C. Tech Tips (document) 
D. Searching for Photographs at LOC.gov (video) 
E. Searching for Maps at LOC.gov (video) 
F. Searching for Newspapers at LOC.gov (video) 
G. Searching for Manuscripts and Other Textual Sources at LOC.gov (video) 



H. Audio Recordings and Film at LOC.gov (video) 
I. Accessing Teacher Resources at LOC.gov (video) 
J. TPS Teachers Network- Online private, national professional network for TPS Educators  

(Register at http://tpsteachersnetwork.org/index.php?option=com_community&view=register.)  

 
Your work for this step will be graded by the following rubric: 
 

20 points: Student answered the four above questions about two primary sources.  
 
10 points: Student partially answered the four above questions about two primary sources.  
 
0 points: Student did not answer four above questions about two primary sources.  

 
3. Reaction to two primary sources found by a member of your research team.  
 
By Fridays at 6pm you should review two primary sources found by fellow team members. You will 
determine whose primary sources you will review according to the list of team members above: you will 
review the team member whose name is followed by yours (unless you are the last team member listed, then 
you will review the team member listed first).  
 
To complete this step, you will answer the following question in a post to the thread created by the team 
member whose sources you are reviewing: 
 
To what extent does this source help answer this week’s “problem question” (see course schedule below)?  
Your response should be at least 200 words for each primary source you review.  
 
Your work for this step will be graded by the following rubric: 
 

20 points: Student reviewed two primary sources thoroughly.  
 
10 points: Student reviewed primary sources partially (only one source,  response too short, 
response incomplete) 
 
0 points: Student did attempt assignment 

 
Week Five (August 3-August 7): Three Preliminary Lesson Plans 
 
On August 3 will turn in three lesson plans. Each lesson plan should correspond to one of the themes of the 
previous three weeks and should help students discuss the listed “Problem Question” for a corresponding 
week. Each lesson plan should incorporate at least two primary sources from the Library of Congress 
website and excerpts from one of the secondary sources read during the previous three weeks.  
 
Your excerpts in all of these cases should be no more than 500 words and should be transcribed into 
your lesson plan. Feel free to use those gathered by the class over the past three weeks.  
 
Here is an article about adapting documents:  
 
http://teachinghistory.org/teaching-materials/teaching-guides/23560  
 
Here is an example document that has been excerpted:  
 
http://teachinghistory.org/system/files/adapting_documents-frederick_douglass.pdf 
 

http://tpsteachersnetwork.org/index.php?option=com_community&view=groups&task=viewlink&groupid=4009&linkid=4185&Itemid=494&lang=en


A template and rubric for this lesson plan can be found at the end of this syllabus. Your three preliminary 
lesson plans are due on Monday, August 3 at 6pm.  Please upload them in the appropriate thematic 
category. 
 
Over the course of this week you will peer review one lesson plan from your team members. You will peer 
review a plan of the same team member whose documents you reviewed during weeks 2-4 of this course.  
 
Please email one of your lesson plans to your peer reviewer. Please upload your peer review by following the 
link “Coursework” to the category “Peer Review.”  
 
Your peer review will be assessed according to the appropriate rubric at the end of this document.  
 
Your Peer review is due on August 5th at 6pm. 
 
Final Lesson Plans: The final copies of your lesson plans are due on August 7 at 6pm.  Please upload these 
final lesson plans under the category “Final Lesson Plans” by following the link “Coursework.” Please upload 
them in the appropriate thematic category. 
 



Course Schedule 
 

The course will follow this tentative schedule: 
 
Week 1:  
July 6-July 10 
Introduction to course 
 
 Readings:  

Denise N. Morgan andTimothy V. Rasinski, “The Power and Potential of Primary Sources,” The 
Reading Teacher 65, Issue 8 (2012): 584-594. 

 
Common Core State Standards “Grades 6-12 Literacy in History/Social Studies, Science, & Technical 
Subjects”, http://www.corestandards.org/ELA-Literacy/RH/introduction and “College and Career 
Readiness Anchor Standards for Speaking and Listening, http://www.corestandards.org/ELA-
Literacy/SL/introduction-for-6-12/.  
 

Week 2:  
July 13-17 
Themes: Politics and War 
Problem Question: “Did politics in the 19th century undermine national unity?”  

 
Readings: 
 
Ronald P. Formisano, “The new political history and the election of 1840,” Journal of Interdisciplinary 
History. Spring 93 
 
Naomi Wulf, “The Politics of Past and Progress in Jacksonian Democracy” ATQ Dec 2006. 
 
James Oaks, “Lincoln and His Commas,” Civil War History, June 2008. 
 

Week 3: 
July 20-24 
Themes: Race and Gender 
Problem Question: “Was American society fundamentally racist and sexist during the 19th century?” 

 
Readings: 
 
Barbara Welter, “The Cult of True Womanhood: 1820-1860,” American Quarterly, Summer 1966. 
 
Stephanie Camp, “The Pleasures of Resistance: Enslaved Women and Body Politics in the Plantation 
South, 1830-1861,” The Journal of Southern History, August 2002. 
 
Robert Nowatzki, “Paddy Jumps Jim Crow: Irish-Americans and Blackface Minstrelsy, Éire-Ireland, 
Fall/Winter 2006. 
 
 

Week 4:  
July 27-31 
Themes: Society and Culture 
Problem Question: In the 19th century, did society shape culture or did culture shape society? 

 
Readings: 
 

http://www.corestandards.org/ELA-Literacy/RH/introduction
http://www.corestandards.org/ELA-Literacy/SL/introduction-for-6-12/
http://www.corestandards.org/ELA-Literacy/SL/introduction-for-6-12/


Timothy Gilfoyle, “Street-Rats and Gutter-Snipes: Child Pickpockets and Street Culture in New York 
City, 1850-1900,” Journal of Social History, Summer 2004. 
 
Lawrence Levine, “William Shakespeare and the American People: A Study in Cultural 
Transformation,” American Historical Review, Feb 1984. 
 
Anna Luker Gilding, “Preserving Sentiments: American Women’s Magazines of the 1830s and the 
Networks of Antebellum Print Culture,” American Periodicals, 2013. 
 

Week 5:  
August 3-August 7 
Preliminary Lesson Plans due August 3 
Peer Review Lesson Plans due August 5 
Final Lesson Plans due August 7 
  



Preliminary Essay Rubric 
 

 Far Exceeds 
Expectations 
5 points 

Exceeds 
Expectations 
4 points 

Meets 
Expectations 
3 points 

Fails to Meet 
Expectations 
2 points 

Incomplete 
 
0 points 

Morgan and 
Rasinski 
Skills 
Described 

Essay provides 
thorough and 
nuanced 
description of 
skills 

Essay provides 
thorough 
description of 
skills 

Essay provides 
description of 
skills 

Essay provides 
limited 
description of 
skills 

Essay provides 
no description 
of skills 

Common 
Core Skills 
Described 

Essay provides 
thorough and 
nuanced 
description of 
skills 

Essay provides 
thorough 
description of 
skills 

Essay provides 
description of 
skills 

Essay provides 
limited 
description of 
skills 

Essay provides 
no description 
of skills 

Extent to 
which 
Common 
Core 
Standards 
assess skills 
describe by 
Morgan and 
Rasinski 

Essay provides a 
thorough and 
balanced 
assessment 

Essay provides 
a thorough 
assessment  

Essay provides 
an assessment 

Essay provides 
a limited 
assessment 

Essay provides 
no assessment 

Classroom 
strategies 

Essay offers at 
least three 
classroom 
strategies with 
description of 
advantages and 
challenges of 
each 

Essay offers at 
least three 
classroom 
strategies with 
description of 
advantages and 
challenges of 
each 

Essay offers at 
least three 
classroom 
strategies  

Essay offers 
less than three 
classroom 
strategies 

Essay offers no 
classroom 
strategies 

Word count At least 500 
words 

400-499 words 300-399 words 200-299 
words 

199 words or 
less 

 
  



Lesson Template 
 
Name 
E-mail Address 
Title of Lesson 
Approximate Duration of Lesson  
 Example:  2- fifty minute class periods 
 
Overview of Lesson 
Provide a brief, but complete overview of the lesson.  The overview should provide the reader with a description of 
the lesson’s content and relationship to the Illinois Learning Standards for Social Science and the Common Core 
State Standards.   
 
Lesson Objectives 
What will students know and be able to do as a result of this lesson?  Objectives are measurable.   
 
Learning Standards 
Copy and paste standards into lesson by visiting the links below: 
 
Illinois Learning Standards for Social Science (IL Content Standards) 
http://www.isbe.state.il.us/ILS/social_science/standards.htm  
 
Example:   
IL State Standards: 16.D.5 (US) Analyze the relationship between an issue in United States social history and the related aspects 
of political, economic and environmental history. 
 
Common Core State Standards for “Literacy in History/Social Studies” and “Speaking & Listening”: 
Reading History, 9-10th Grades, http://www.corestandards.org/ELA-Literacy/RH/9-10/  
Writing History, 9-10th Grades, http://www.corestandards.org/ELA-Literacy/WHST/9-10/ 
Speaking & Listening, 9-10th Grades, http://www.corestandards.org/ELA-Literacy/SL/9-10/  
 
Reading History, 11-12th Grades, http://www.corestandards.org/ELA-Literacy/RH/11-12/ 
Writing History, 11-12th Grades, http://www.corestandards.org/ELA-Literacy/WHST/11-12/ 
Speaking & Listening, 11-12th Grades,  http://www.corestandards.org/ELA-Literacy/SL/11-12/  

 
Example list for a lesson: 
CCSS.ELA-LITERACY.RH.11-12.5  (RH is Reading History, 11-12 are the grade levels, 5 is the anchor standard #) 
Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and larger 
portions of the text contribute to the whole. 
 
CCSS.ELA-LITERACY.WHST.11-12.9   
(WHST is Writing History, 11-12 are the grade levels, 9 is the anchor standard #) 
Draw evidence from informational texts to support analysis, reflection, and research. 
 
CCSS.ELA-LITERACY.SL.11-12.1.C  (SL is Speaking & Listening, 11-12 are the grades, 1.C is the anchor standard #)  Propel 
conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range 
of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative 
perspectives. 

 
Academic Vocabulary and/or Glossary Terms 
 
Planning and Preparation 
Classroom arrangement (pairs, groups of 4, assigning roles, etc.), prior knowledge/scope and sequence 

http://www.isbe.state.il.us/ILS/social_science/standards.htm
http://www.corestandards.org/ELA-Literacy/RH/9-10/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/
http://www.corestandards.org/ELA-Literacy/SL/9-10/
http://www.corestandards.org/ELA-Literacy/RH/11-12/
http://www.corestandards.org/ELA-Literacy/WHST/11-12/
http://www.corestandards.org/ELA-Literacy/SL/11-12/
http://www.corestandards.org/ELA-Literacy/RH/11-12/5/
http://www.corestandards.org/ELA-Literacy/WHST/11-12/9/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/c/


 
Resources 

 Materials/equipment 

 Organizer/handouts/secondary sources/website/books 

 Include at least two primary sources from the Library of Congress website, www.loc.gov-  

Use Chicago Citation Format to cite sources, 

http://www.loc.gov/teachers/usingprimarysources/chicago.html   

Procedure 
The procedure section could include the following components: 

 Essential/Aim question  

 Introductory/The Hook/“Do Now” activity/Anticipatory Set/Motivational activity  

 Guided practice  

 Unguided/Independent practice 

 Closure 

Assessment  
Formative (ongoing) and Summative (end of lesson) assessments  

 Sample List of Formative Assessments from ISBE:  

 http://www.isbe.net/common_core/pdf/da-form-asmt-chart.pdf  

 Example summative assessments:  summary w/rubric, debate w/rubric, persuasive paper w/rubric, 

quiz/test, created product w/rubric- like an advertisement, article, etc. 

 
Rubric for Lesson Plan (40 total points) 
 
All lesson components are included: (10 points) 

 Name, Email, Title of Lesson, & Approximate duration of lesson 

 Overview of Lesson 

 Lesson Objectives 

 Approximate Duration of Lesson 

 Learning Standards- Illinois State Content Standards for Social Sciences   

 Common Core State Standards for ELA/Social Studies (Reading, Writing, Speaking &  Listening) 

 Academic Vocabulary and/or Glossary Terms 

 Planning and Preparation 

 Resources 

 Procedure 

 Assessment 

 

 

Lesson Plan Rubric 

http://www.loc.gov/
http://www.loc.gov/teachers/usingprimarysources/chicago.html
http://www.isbe.net/common_core/pdf/da-form-asmt-chart.pdf
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Lesson Plan Criteria Exceeds Expectations  
(4-5 points) 

Meets Expectations (2-3 
points) 

Below Expectations (0-1 point) 

Overall organization/ 
appearance/mechanics 

Lesson plan is clearly 
articulated with enough detail 
that someone else could teach it.   

Lesson plan is somewhat 
articulated but lacks sufficient 
detail for someone else to teach 
the lesson.   

Lesson plan is not clearly 
articulated and has insufficient 
detail for someone else to teach 
the lesson.   

Objectives All of the objectives are clearly 
stated as learning outcomes and 
are measurable or observable. 

Most of the objectives are stated 
as learning outcomes, and are 
measurable or observable.    

The objectives are rarely stated as 
learning outcomes, and are rarely 
measurable or observable. 

Standards The lesson provides significant 
and clear connections to all 
standards and has a strong 
relationship to lesson 
objectives. 

The lesson provides connections 
to all standards and has a 
relationship to lesson objectives. 

The lesson provides limited/no 
connections to state standards and 
has a minimal/no relationship to 
lesson objectives. 

Content, Materials and 
Resources 

All content, materials and 
resources are: necessary and 
appropriate for the lesson; 
corresponds strongly to one of 
the themes of the course; make 
a significant contribution; and 
are modified or customized (as 
needed) for student access and 
analysis.   
 
Information provided is 
accurate and appropriate. 
 
Lesson includes at least two 
primary sources from the 
Library of Congress website. 

All content, materials and 
resources are necessary and 
appropriate for the lesson and 
correspond to one of the themes 
of the course.  Some content, 
materials and resources are 
modified or customized (as 
needed) for student access and 
analysis.   
 
Information provided is accurate 
and appropriate. 
 
Lesson includes at least two 
primary sources from the Library 
of Congress website. 

Not all content, materials and 
resources are necessary and 
needed and do not correspond to 
one of the themes of the course.   
Content, materials, and resources 
were not modified for student 
access and analysis.   
 
Not all information provided is 
accurate and appropriate. 
 
Lesson does not include at least 
two primary sources from the 
Library of Congress. 

Procedures 
 

Procedures include teaching 
strategies and classroom 
exercises that are: 
 relevant to lesson 

objectives;   
 are engaging and student-

centered;  
 promote inquiry and 

questioning, problem-
solving, and higher order 
thinking;  

 build upon prior 
knowledge and provide a 
bridge to new knowledge.   

Procedures include teaching 
strategies and activities that are:  
 mostly relevant to lesson 

objectives;  
 are engaging and somewhat 

student-centered;  
 promote inquiry and 

questioning, problem 
solving, and higher order 
thinking;  

 build upon prior knowledge 
and provide a bridge to new 
knowledge. 

 

Procedures do not include 
teaching strategies and activities 
that are relevant to lesson 
objectives;  
promotes limited to no student 
participation;  
promotes very little to no inquiry 
and questioning, problem solving, 
or higher order thinking; and do 
not build upon prior knowledge or 
provide a bridge to new 
knowledge.  

Assessment Lesson plan contains two types 
of assessment (formative and 
summative) that are strongly 
linked to learning objectives 
and standards. 

Lesson plan contains 
assessments that are linked to 
learning objectives and 
standards.   

Lesson plan contains little to no 
evidence of assessment. 
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Peer Review of 
Lessons Rubric 

 

Exceeds 

expectations:  

5 points 

Meets 

Expectations:  

4 points 

Below 

Expectations:  

3 points 

Unsatisfactory:  

2 points 

1. Application 

of rubric 

categories 

Peer Reviewer 

applies all 

categories to 

evaluation 

Peer Reviewer 

applies most 

categories to 

evaluation 

Peer Reviewer 

applies only a 

limited 

number of 

categories to 

evaluation 

Difficult to 

discern which 

categories Peer 

Reviewer 

applies to 

evaluation 

2. Connection 

of critique to 

rubric 

Peer Reviewer 

specifically 

explains how 

critique is 

connected to 

rubric in all 

categories 

Peer Reviewer 

generally 

explains how 

critique is 

connected to 

rubric in most 

categories 

Peer Reviewer 

explains how 

critique is 

connected to 

limited number 

of rubric 

categories 

Unclear how 

critique is 

connected to 

limited number 

of rubric 

categories 

3.Recommendat

ions 

Peer Reviewer 

provides 

specific 

recommendati

ons for 

improvement 

Peer Reviewer 
provides 

general 

recommendati

ons for 

improvement 

Peer Reviewer 

provides vague 

recommendati

ons for 

improvement 

Peer Reviewer 

provides no 

recommendati

ons for 

improvement. 

4. Word count Peer Reviewer 

writes at least 

200 words of 

evaluation per 

rubric category 

Peer Reviewer 

writes at least 

150 words of 

evaluation per 

rubric category 

Peer Reviewer 

writes at least 

100 words of 

evaluation per 

rubric category 

Peer Reviewer 

writes under 

100 words of 

evaluation per 

rubric category 
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Teaching strategies that can work well with primary sources and the common 
core: 

 Facing History has a list of teaching strategies that encourage “…student-

centered teaching strategies that nurture students’ literacy and critical 

thinking skills within a respectful classroom climate.”  They can be used with 

all grade levels.     

I encourage you to review some of the strategies and see how they can be 
adapted with the use of primary sources to help students better 
communicate their thinking and analyses (speaking, listening and writing). 
https://www.facinghistory.org/for-educators/educator-resources/teaching-
strategies  

 The Teaching with the Library of Congress Blog 

http://blogs.loc.gov/teachers/category/teaching-strategies/ 

http://blogs.loc.gov/teachers/2014/05/our-favorite-posts-using-the-

primary-source-analysis-tool/  

 

Internet article about adapting a text for a K-12 classroom: 
(certain aspects of the article may be helpful) 
http://teachinghistory.org/teaching-materials/teaching-guides/23560 
 
Helpful link to assess historical thinking through writing: 

Beyond the Bubble 
https://beyondthebubble.stanford.edu/  

Historical Thinking Chart (Click on “Quick View” under the 
image/photo) 
https://sheg.stanford.edu/historical-thinking-chart  
 

History Labs: A Guided Approach to Historical Inquiry in the K-12 
Classroom was developed through a partnership between the UMBC Center 
for History Education (CHE) and Maryland school systems- this resource 
explains how the student assessment must “address the sourcing, 
corroboration, close-reading and contextualizing of the evidence in 
their responses.”  
http://www.umbc.edu/che/historylabs/assessing.php  

 
 
 
Content created and featured in partnership with the TPS program does not indicate an endorsement by the 
Library of Congress. 
Resources were compiled by Teaching with Primary Sources at Southern Illinois University Edwardsville- 
contacttps@siue.edu 

 

https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies
http://blogs.loc.gov/teachers/category/teaching-strategies/
http://blogs.loc.gov/teachers/2014/05/our-favorite-posts-using-the-primary-source-analysis-tool/
http://blogs.loc.gov/teachers/2014/05/our-favorite-posts-using-the-primary-source-analysis-tool/
http://teachinghistory.org/teaching-materials/teaching-guides/23560
https://beyondthebubble.stanford.edu/
https://sheg.stanford.edu/historical-thinking-chart
http://www.umbc.edu/che/historylabs/assessing.php

